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international experts to investigate the relationship between Holocaust remembrance 
and different types of educational activity through consideration of how education 
has become charged with preserving and perpetuating Holocaust memory and an 
examination of the challenges and opportunities this presents.

The book is divided into two key parts. The first part considers the issues of and 
approaches to the remembrance of the Holocaust within an educational setting, 
with essays covering topics such as historical culture, genocide education, familial 
narratives, the survivor generation, and memory spaces in the United States, United 
Kingdom, and Germany. In the second part, contributors explore a wide range 
of case studies within which education and Holocaust remembrance interact, 
including young people’s understanding of the Holocaust in Germany, Polish 
identity narratives, Shoah remembrance and education in Israel, the Holocaust 
and Genocide Centre of Education and Memory in South Africa, and teaching at 
Deakin University, Melbourne, Australia.

An international and interdisciplinary exploration of how and why the Holocaust 
is remembered through educational activity, Remembering the Holocaust in Educational 
Settings is the ideal book for all students, scholars, and researchers of the history and 
memory of the Holocaust as well as those studying and working within Holocaust 
education.

Andy Pearce is a Senior Lecturer in Holocaust and History Education at 
University College London. His research interests include education, memory 
studies, Holocaust studies, and contemporary European history. His recent works 
include Holocaust Consciousness in Contemporary Britain (Routledge, 2014).
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SERIES EDITORS’ FOREWORD

Organised thematically, this ambitious new series takes a broad view of what 
constitutes remembering great historical events and phenomena in the late modern 
period (i.e. since 1789). Volumes in the series draw on such things as: ceremonies 
associated with anniversaries and national days; episodes of memorialisation 
and commemoration including museum exhibitions; filmic representations and 
popular culture; public discourse and debate as shaped and reflected by speeches 
of political and civic leaders; and school curricula et cetera. Remembering the Modern 
World makes a fresh contribution to memory studies by placing much emphasis on 
narrative (with substantive introductory chapters addressing the main theoretical 
and methodological issues), and by drawing on the strengths of complementary 
disciplines including History, Cultural Heritage, Anthropology, Journalism Studies, 
Sociology, International Relations, and Law. To complement the text, wherever 
appropriate volumes are encouraged to make widespread use of maps, timelines, 
illustrations, and especially photographs taken by contributing authors during field 
research.

The series offers a comparative glance across the contemporary world in a 
manner that explores both the reach of globalisation and the insistence of localising 
forces. As for themes projected for examination throughout the series, these include 
inter alia war and peace, genocide, political and social emancipation, imperialism, 
decolonisation, terrorism, sporting triumphs, tragedies, and rivalries, heroes and 
villains, political revolutions and constitutional crises, and feminism.

Each book in the series will start with an overview of the most significant the-
oretical and methodological approaches historians and other scholars have deployed 
in relation to the kind of material being explored within the volume. The aim is 
to sketch the theoretical and methodological landscape, enabling interested readers 
to follow key references to what has become a well-​theorised field. The substan-
tive chapters/​sections thereafter might be theoretically suggestive, but primarily 

 



xvi  Series editors’ foreword

focus on presenting narrative constructed around whatever case studies are being 
remembered.

Remembering the Modern World throws new light on key themes for students, 
scholars, and general readers of contemporary history. The series aims to: provide 
greater understanding of relationships between state-​centred practices and other 
forms of shared or common memories; examine the phenomenon of anniversaries 
and national days in the contexts of global and national identities; explore the 
‘transition zones’ between narrative histories and explorations of history’s signifi-
cance in contemporary societies; and ponder why some phenomena and events are 
remembered more widely and easily than others. In its ambitious geographical and 
topical reach, the series suggests connections and invites new research questions 
that inform further historical inquiry.

David Lowe
Tony Joel



PREFACE

On Friday 27 January 2017 the international community commemorated the 
eleventh International Holocaust Remembrance Day. Established in 2005 by the 
United Nations (UN), the day is predicated on the notion that ‘the Holocaust, 
which resulted in the murder of one third of the Jewish people, along with countless 
members of other minorities, will forever be a warning to all people of the dangers 
of hatred, bigotry, racism and prejudice’ (UN 2005). Accordingly, the day exists 
as: a spur to ‘educational programmes that will inculcate future generations with 
the lessons of the Holocaust in order to prevent future acts of genocide’; a rebuttal 
to and rejection of denial and revisionism; and a condemnation of intolerance and 
discrimination.

The normative framework proffered by Holocaust Remembrance Day feeds 
off and into dominant trajectories found in international Holocaust politics since 
the late 1990s. Thus, governments mark the day with customary solemnity: their 
representatives commonly speak in platitudinous and pious tones, affirm their 
commitment to combatting social ills at home and foreign ‘evils’ abroad, and 
rhetorically proclaim ‘Never again’. By all accounts 2017 was no different, with 
one notable exception: in Washington, DC, the newly installed administration of 
President Donald Trump marked the occasion by issuing a statement making no 
explicit reference to the fate of European Jewry.

It was a move which attracted international attention and commentary. At root, 
controversy resided in how the statement contrasted from established convention 
by successive presidents, and marked a significant deviation from the international 
discourse of Holocaust memory politics. What made the affair more acute was its 
occurrence on the back of a rancorous presidential campaign conducted by Trump, 
one which courted an electoral base rooted in right-​wing politics and seemed to 
cultivate social, ethnic, and racial division. Having won the election, the admin-
istration had done little to shake off accusations of prejudice and discrimination. 
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Indeed, on the same day the White House released its statement on Holocaust 
Remembrance Day, Trump also signed an executive order for the ‘extreme vetting’ 
of any would-​be refugees or migrants from the Middle East.

The White House was combative in the face of widespread criticism by 
institutions like the United States Holocaust Memorial Museum (USHMM), the 
Anne Frank Centre, and the Anti-​Defamation League. The statement was intended, 
explained spokeswoman Hope Hicks, to take ‘into account all of those who 
suffered’ and be inclusive towards other victims of Nazism (Tapper 2017). Yet in 
the months that followed, as the Trump administration pursued ever-​more div-
isive polices, the Remembrance Day statement acquired increasing salience. During 
Passover that April, Press Secretary Sean Spicer bizarrely declared whilst talking 
about the Assad regime in Syria that Hitler ‘didn’t even sink to using chemical 
weapons on his own people’ (Snyder 2017). Later that summer, as neo-​Nazis and 
white supremacists descended on Charlottesville on the false pretext of defending 
Confederate Civil War memory, Trump not only failed to condemn their violent 
clashes with anti-​fascist protesters but equated the two as one and the same. Such 
actions did little to remove suspicions about the ideological underpinnings of the 
Trump presidency. As much as they appeared to establish a pattern of wilful trans-
gression of ‘the norms of American political memory’ (Bond 2017), they also spoke 
of what Timothy Snyder (2017) calls an inability and refusal to ‘acknowledge the 
basic politics of the Holocaust’.

Today, the global status of Holocaust consciousness is such that occurrences like 
these in any Western nation-​state would be controversial, but America is not 
‘just’ any country. Regardless of how far we subscribe to the idea that domestic 
‘Americanisation’ of the Holocaust accounts for the scale of contemporary ‘cosmo-
politan’ Holocaust memories (Levy & Sznaider 2006: 183), recent developments in 
America’s Holocaust culture create questions that resonate far and wide. This is for 
two reasons.

First, as Peter Novick (2000) has shown, Holocaust culture in America rests upon 
institutional foundations. This is not limited to a concretisation of memory, but –​ 
significantly –​ extends to the construction of cultural institutions and harnessing 
of the formal education system. As Novick notes, this means ‘the set-​in-​stone-​ness 
of Holocaust commemoration is the guarantor of its continuation’ (277). That may 
be so, but in light of the social, cultural, and political turmoil currently enveloping 
America one must ask just how efficient, effective, and efficacious this process has 
been. For the time being the presence of the Holocaust in American life is secure, 
but the recent rise of the so-​called ‘alt right’ and the extent of national sympathy, 
if not support, for right-​wing populism quashes any naïve assumption that ‘col-
lective memory’ of the Holocaust can, in and of itself, immunise a society from 
intolerance and extremism. But institutionalisation of the Holocaust has, of course, 
not been exclusive to America. On the contrary, the global turn to the Holocaust 
in the late twentieth and early twenty-​first centuries has seen the creation of new, 
and the harnessing of existing, sociocultural ‘vectors of memory’ (Wood 1999) to 
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help secure cultural memory of the Holocaust. This has occurred both at micro 
and macro levels –​ finding shape in the ‘memory projects’ (Irwin-​Zarecka 1994: 8) 
undertaken by nation-​states, and in the formation of supranational organisations 
and agencies. In each register, exercises in public remembrance and education have 
significantly increased. Seen from this perspective, the questions currently being 
posed to Holocaust culture in Trumpian America have transnational reverberations.

In part, this is because of the second reason: that being the political turbulence 
currently swirling around numerous corners of the Western world. Talk of a ‘crisis 
of democratic liberalism’ (Luce 2017), of ‘populist revolt’ (Goodhart 2017), or a 
‘battle to save’ Western ideals (Emmott 2017) clearly helps sell books and fill op-​ed 
columns, but such claims acquire traction and portent when set against a resurgence 
in the politics of the far right in a growing number of countries. For evidence of 
this one need only look at the spectacular electoral results secured by Marine Le 
Pen, leader of the Front National, in her ultimately unsuccessful campaign for the 
French presidency; note the acquisition in the German election of 2017 of ninety-​
two seats in the Bundestag by the Alternative für Deutschland; observe the growing 
confidence of right-​wing parties across Europe, from Scandinavia to Greece, 
the Netherlands to Hungary; or look at  the centre-​right Austrian People’s Party 
entrance into formal coalition with the far-​right Austrian Freedom Party following 
each party’s electoral success in the Austrian general election of October 2017.

That these green shoots of extremism have appeared in lands formerly part of the 
geographies of the Holocaust makes for a chilling reality –​ one only more ominous 
given the ‘semi-​comatose’ state (Stone 2014: 232) of the postwar antifascist con-
sensus. Equally disturbing is how the majority of these countries also now boast 
established institutions of Holocaust memory –​ be they monuments, memorials, 
teaching programmes, or all of the above  –​ and also subscribe to the coda and 
conventions of international Holocaust politics, as promoted and sustained by 
organisations like the UN, Unesco, the European Parliament, and the International 
Holocaust Remembrance Alliance (IHRA).

We arrive therefore at a peculiar, paradoxical, and altogether perturbing reality –​ 
one that sits behind and is visible through this volume. As a ‘present past’ (Terdiman 
1993), the Holocaust has greater global presence in contemporary society than 
ever before; at the same time, the politics, mentalities, and behaviours which helped 
bring about continental genocide now have at least as much (if not more) currency 
in Europe and North America than at any other point during the last seventy years. 
Whilst we may have no cause to anticipate an imminent descent into persecution 
and murder in mainland Europe or North America, as storm clouds gather and 
coalesce we cannot afford complacency. Fundamentally, we should not presume 
our Holocaust cultures can or will inoculate us and our progeny from committing 
future atrocities.

The origins of this book lie in long-​standing research interests and professional 
experience. As a contemporary historian, the ways the past is made present and the 
uses it is put to, are matters of much importance. In the case of my particular area of 
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expertise –​ Britain and the Holocaust –​ my academic career has tracked major shifts 
in the status of Holocaust history and memory. Influential in this development has 
been education, which has emerged as one of the principal conduits for Holocaust 
consciousness. As a scholar, I am therefore intrigued as to whether this process has 
similarities and/​or differences in other countries.

Through my professional context, working in teacher education, I  come at 
Holocaust memory and education with a slightly different perspective. Having 
taught in schools myself I have some degree of insight (albeit increasingly dated) 
into the distances between the academy, the classroom, and wider society, and the 
very real challenges involved in teaching and learning. At the same time, having 
worked in ‘Holocaust education’ for nearly a decade, I  am struck by how little 
thought and attention has been given by the field to the complex and complicated 
ways memory relates to education and vice versa.

There are, of course, exceptions  –​ as the contributors to this volume, many 
of whom are renowned figures and pedagogues, demonstrate. Still, as a general 
rule, I would argue there is much more thinking to be done and discussion to be 
had by all and any who are engaged in or interested by teaching, learning, and 
remembering about the Holocaust. This applies not just to those in schools, but 
colleges and universities too; it holds not merely for formal education, but informal 
education as well. And, as events unfolding around us have come to demonstrate, 
there is an urgency to this endeavour. With right-​wing populism on the rise, and 
the seeds of intolerance and extremism ever more diffuse, all those concerned with 
the future of the Holocaust need to contemplate difficult and pressing questions.

It is against that dark and portending backcloth that Remembering the Holocaust 
in Educational Settings has been conceived. Its purpose is to throw shards of light 
onto dimensions of our contemporary Holocaust cultures and, in the process, illu-
minate some issues requiring urgent attention. It does so by taking as a point of 
focus the multidimensional relationship between Holocaust memory and educa-
tion. As motioned to above, the importance of this nexus has grown exponen-
tially in recent years, in line with a sharp upturn both in the number of projects 
predicated on these endeavours and their heightened social, cultural, and political 
capital. Yet the significance of teaching, learning, and remembering the Holocaust 
should not mean these processes are beyond analysis, interpretation, and debate. If 
in some small way this volume contributes to catalyse these endeavours, then it will 
have achieved its principal aim.
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INTRODUCTION: EDUCATION, 
REMEMBRANCE, AND THE 
HOLOCAUST

Towards pedagogic memory-​work

Andy Pearce

During an interview a quarter of a century ago, in the early 1990s, the Holocaust 
survivor Elie Wiesel was asked whether he believed anything had changed in 
the aftermath of the genocide. His answer was mixed. ‘Yes and no’ –​ ‘things have 
changed, but not enough,’ said Wiesel. ‘How can one change things?’ asked the 
interviewer, ‘By education? By remembrance?’ With characteristic, almost off-​the-​
cuff lyricism, Wiesel offered his reply. ‘The two are the same. Education occurs 
through remembrance, and remembrance through education. Education implies 
remembrance’ (Schuster & Boschert-​Kimmig 1999: 80–​81).

Wiesel’s assertion that Holocaust remembrance and Holocaust education are 
fundamentally reciprocal and mutually reinforcing has, over the past twenty-​five 
years, become canonical. Nationally and internationally, the idea that remem-
brance and education are natural bedfellows and organically interdependent now 
legitimates government programmes, community initiatives, and transnational 
projects. Seen in retrospect, through the melange of activity today, Wiesel’s remarks 
were aphoristic. But beyond the alluring simplicity, Wiesel’s formulation raises a 
host of questions.

Some of these relate to content and to form:  for instance, what do ‘educa-
tion’ and ‘remembrance’ actually look like? What do they include/​exclude, who 
chooses, against what criteria? How are they conducted? Other questions relate to 
the veracity of the claim and its mechanics: does education occur through remem-
brance, and remembrance through education? How does this happen? Against what 
can this be gauged or measured? And then there are matters of philosophy, ethics, 
and pedagogy: how are ‘education’ and ‘remembrance’ conceived? Who or what 
determines this? What are the implications for practice? Finally, underscoring all of 
these queries is the fundamental issue of rationale: do we necessarily want education 
to ‘remember’, and remembrance to ‘educate’? To what, and to whose, interests does 
this proposition work towards?
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Any one of this cluster of questions could feasibly serve as a focus for an entire 
book or research project. As a critical mass, they highlight how the entwinement 
of education and memory in our Holocaust cultures requires reflection, analysis, 
and interrogation. To date, this has not occurred in any sustained sense. Indeed, 
within existing secondary literature, there is a general lack of theorisation of how 
Holocaust education and memory relate to one another, and an underwhelming 
amount of analysis of projects which actively combine the two. The catalogue of 
books on the Holocaust and Holocaust memory is notoriously colossal, while 
publications related to Holocaust education –​ though nowhere near as abundant –​ 
have increased in recent times. Even so, studies of Holocaust memory tend to have 
little, if anything, to say about the role of education in memory-​work, just as schol-
arship on Holocaust education invariably leaves to one side interrogation of how 
teaching and learning can or should work towards remembrance.

There are two possible explanations for this state of affairs. First, despite educa-
tion being recognised some years ago as one of ‘the core disciplines for a new field 
of memory studies’ (Roediger & Wertsch 2008: 14), this has not translated into a 
significant body of scholarship that examines education and memory’s relationship. 
One need only look at the relative marginalisation of education from summary 
works and general readers in memory studies for evidence of this. In the absence 
of integrated investigation, interdisciplinary analysis, and rigorous reflection on the 
intricacies of education and memory, a lacuna has subsequently emerged where 
sophisticated research ought to be. The failure to properly incorporate education 
as a field of study into memory studies has not been inconsequential. Instead, it has 
meant reductive views held in wider society about how education and memory 
relate to one another have gone unchecked and unchallenged.

The second possible explanation is that of a reticence –​ a reluctance, even an 
aversion –​ to question what has become orthodoxy. As we all know and recognise, 
whatever else ‘the Holocaust’ has become, it is now arguably more morally, ethically, 
and politically electrified than it has ever been. To some extent this is understand-
able, and in certain circumstances it is a positive quality. In this context, however, 
it is quite possible for the differences between critique and criticism to be lost or 
ignored, for inquiry to be misconstrued as inquisition, or for healthy scepticism to 
be read as naysaying. In short, to ask whether we should be using Holocaust educa-
tion to remember or Holocaust remembrance to educate, and to call for investiga-
tion of these processes is to go against dominant discourse and practices.

And yet, question we must; not for the purpose of being difficult or cantan-
kerous, to satisfy intellectual curiosity or fulfil publishing requirements, but because 
teaching, learning, and remembering the Holocaust in the early twenty-​first cen-
tury is too important to be left to assumption, supposition, and axioms. This, then, is 
the spirit which infuses Remembering the Holocaust in Educational Settings and informs 
the chapters contained within it. Its aims –​ broadly stated –​ are to interrogate the 
education–​remembrance binary by historicising its evolution, examining its mani-
festation in different contexts, and reflecting on what is revealed about how and 
why we teach, learn, and remember the Holocaust in our present age.
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To help realise these objectives, this Introduction works in the first instance to 
orientate the reader by outlining key concepts in the book, and further detailing its 
themes. Following Wiesel, at the heart of this book are two principal concepts: edu-
cation and memory. Around these, however, are a number of other related terms 
such as teaching, learning, remembrance, and remembering. As most readers of 
this book will no doubt be aware, each and all of these terms resists any uni-
versally agreed definition and, to some extent, therein lies the problem:  in the 
absence of consensual, shared understandings, exercises that look to fuse education 
and memory are open to contestation and subjective interpretation. In some ways, 
that is all to the good –​ if, that is, open-​endedness is transparent and embraced. As 
it is, because many education–​memory projects are state-​sponsored and/​or steeped 
in ritual, this is frequently not the case.

Having offered some summative remarks on our core concepts, the Introduction 
moves to further reflect on Wiesel’s formulation of the reciprocity and intersec-
tion between education and remembrance. From here I  forward some tentative 
suggestions for further consideration by the reader. Finally, we end by way of a brief 
road-​map outlining the book’s directions of travel.

Education, teaching, and learning

Discussions about education span millennia. None would dispute its primacy 
to the human condition, but beyond this consensus lies a cornucopia of issues 
and debates. Many of these resist resolution precisely because they ‘have always 
been and will remain philosophical’ (Fairfield 2009: 14). This, of course, does not 
mean educational questions are the sole purview of scholars; on the contrary, 
education has immense real-​world significance, with the capacity to liberate or 
oppress.

Conceptualising what education ‘is’ forces us to confront the reality it ‘is not 
very close to the ground’ (Peters 2010: 23). As R. S. Peters explains, ‘ “education”, 
in other words, refers to no particular process; rather it encapsulates criteria to 
which any one of a family of processes must conform’. If educational processes 
are such because they are, in some way or another, educative, the question of what 
educative means nevertheless remains unanswered. What complicates matters is 
that the ‘family of processes’ do not exist in the abstract or in splendid isolation, 
but instead are housed and enacted within societal frameworks, structures, and 
systems. Even where these do not enforce conformity they still exert influence, 
determine ranges of action, and impact how any conceptualisation of education 
plays out in reality.

Deliberating what education is may not be the focus of this volume, but it is never 
too far from the minds of all contributors. For the purposes of this Introduction, it 
is worth considering Phillip W. Jackson’s position. In his treatise What is Education? 
(2012) Jackson develops a definition of education from an initial nine-​word for-
mulation into something more comprehensive. In so doing, Jackson identifies 
what he regards as the two ‘most immutable components’ of education: that it is 
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‘a socially facilitated process’; and ‘that process is basically one of cultural transmis-
sion’. Expanding further, he explains:

What those two components imply is, first, that education calls for social 
cooperation. It is not something that happens naturally or automatically. It 
entails enacting a social obligation that each generation owes to the next. 
Second, it involves transmitting something that is considered valuable by 
those in charge of the operation. That transmission takes time. It does not 
happen overnight. It requires work and effort from everyone involved. Those 
two components of education’s essence may sound too obvious to mention, 
but from them flow a host of unexpected consequences.

(Jackson 2012: 94)

Jackson’s insights –​ as he himself acknowledges –​ are not beyond critique, but they 
are particularly useful on three counts.

First, they underline how education is a sociocultural enterprise entwined with 
and inextricable from multiple contexts. Of these, temporality holds considerable 
significance, for the passage of time and human mortality provide education with 
urgency and added immediacy. Second, Jackson’s remarks underscore that educa-
tion is not an exercise in and of itself, for its own ends; it does not simply exist, but 
rather is brought into being by humans, for whom it has cultural value and, there-
fore, purpose. Importantly, Jackson indicates this value judgement is also bound 
up with power and power relations. Finally, Jackson’s emphasis on education as an 
‘operation’ that ‘takes time’ and ‘requires work and effort from everyone involved’ 
reminds us that educational processes involve various agents, all of whom are active 
and have agency. This is a salutary reminder, given conceptions of education as 
a conduit for cultural heritage tend to either erroneously view transmission as a 
‘simple procedure’ (Kimball 1974: 99) or naïvely place excessive weight on cul-
ture ‘as a determinant of thought and behaviour, shaping the thinking of all of us’ 
(Stenhouse 1967: 9).

Each of these insights shows the complexity of education as a concept, term, 
and field of enquiry. Moreover, they also demonstrate how thinking about educa-
tion conceptually cannot be divorced from thinking about education as praxis and 
practice. To do this, we must take account of teaching and learning for they are ‘at 
the heart of the educational enterprise’ (Winch & Gingell 2005: 35). The terms 
teaching and learning appear self-​explanatory; their meaning clear, unambiguous, 
self-​evident. However, closer inspection reveals this is not altogether true.

‘Teaching’, wrote the late Donald McIntyre (2002:  124), ‘is a relatively easy 
concept to define:  teaching is acting so as deliberatively and directly to facili-
tate learning’. Though conceding this was a ‘crude’ definition, McIntyre insisted 
it offered a ‘central truth’:  namely, ‘nothing can be taken for granted about the 
importance of any kind of teaching, except its purpose of facilitating learning’. 
Others have spoken in similar tones. T. W. Moore (1982: 67) was adamant ‘teaching 
is an intentional matter. To teach is to intend that someone should learn something’, 
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whilst Paul Hirst (2010) stands by the ‘simple and banal’ formulation ‘the inten-
tion of all teaching activities is that of bringing about learning’ (81). For Hirst, this 
embodies how ‘the concept of teaching is in fact totally unintelligible without a 
grasp of the concept of learning’, to the extent that ‘the characterisation and raison 
d’être of teaching rests on that of learning’.

There is ostensibly nothing objectionable in these views. Indeed, on account 
of how they highlight the interrelationship between teaching and learning, all of 
these positions have validity and value. That said, individually and collectively they 
do pose further queries. For example, if learning occurs which was not delib-
erate, direct, or intended, does this necessarily mean ‘teaching’ has not taken place? 
Conversely, if learning does not occur, how far is this to be read as a failure in 
teaching? The prospect that ‘teaching does not imply learning’ (Noddings 2011: 49), 
and the reality that learning does not exclusively depend upon teaching, demand 
we approach any attempt to fold the two into one another with due caution.

Further considerations come from Christopher Winch and John Gingell 
(2005:  35–​36). Though Winch and Gingell agree teaching is mainly purposive, 
they note how ‘a vast range of behaviours … might count as part of teaching’ or 
could alternatively ‘hinder’ the process. In addition, they also place store on the 
idea ‘teaching involves a triadic relationship between a teacher, something that is 
taught and someone who is taught’. The introduction of this third component 
is notable, for it questions what this ‘something’ is, why it has been chosen, and 
what learning about it is intended to do. Since these are subjective and context-
ually dependent queries, there is substance to Jackson’s argument that ‘there is no 
unequivocal definition of teaching that holds for all times and all places’ (Jackson 
2012: 344).

In sum, what can we say about teaching? It may be debated whether it is a 
science, or an art, or a craft, but teaching is undeniably a social process (Leach & 
Moon 2008:  5) which is culturally situated and inexorably related to learning. 
Because of this latter symbiosis, the likes of Hirst (2010: 81) are right to suggest 
we cannot fully comprehend what teaching is without considering learning at the 
same time. Simultaneity here is key, for how one approaches the double helix of 
teaching and learning can and does impact on the sorts of questions we ask and 
conclusions we draw. Put differently, to approach the processes of teaching and 
learning in a linear fashion can easily misconstrue the complex and intricate nature 
of this interconnection. Alex Moore (2012:  xiv) gestures to this truth when he 
argues we ‘need to have a clear idea what we think learning is for; that is to say, why 
we are teaching what we are, how we are, and what we hope to achieve thorough 
our endeavours’.

Moore’s assertion raises the issue of rationale and how this is devised in the con-
text of understandings of teaching and learning. But just as we have seen teaching 
to be a deceptively multifarious term, so the same holds for learning. Bob Moon 
(2002: 3) captures this adroitly when he observes how ‘creating the conditions for 
learning, observing learning, and assessing learning is the key task of teachers. Yet 
learning is a misty territory.’ This is more than just the result of our still incomplete 
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know-​how of the brain’s physiology and the workings of the mind. It also reflects 
the complexity of the learning process.

For simplicity, we might say learning entails ‘the acquisition of particular infor-
mation or the development of some type of skill by an individual, although the 
term may also be used in relation to the acquisition or change of beliefs, attitudes, or 
other concepts’ (Voss & Wiley 2000: 35). Nel Noddings (2011) has shown, however, 
that once ‘the intentionality criterion’ is introduced to this equation, the neatness 
of the formulation begins to unravel. If what is to be acquired or developed has 
been ‘predetermined’ by the teacher, then learning is no more than an exercise 
in achieving correctness; the learner either has or has not ‘learnt’. By contrast, if 
the aims are more open-​ended, then learning becomes ‘developmental’, aimed at 
leading to or demonstrating ‘structural changes in thinking’ (50–​51).

The object of learning therefore impacts the form, type, and process of learning 
that is intended, just as the subject of learning also effects the shape learning takes. 
This necessarily means different processes and activities are required depending 
on whether the learning being pursued is procedural  –​ which is concerned 
with ‘knowing how’ –​ or declarative –​ concerned with ‘knowing that’ (Baddeley 
1988:  83). In this way, the statement ‘learning is the acquisition of knowledge’ 
(Terry 2016: 5) comes with clarity, but also confusion: it says nothing about what 
knowledge is to be acquired, its fundamental nature, or what ‘knowing’ is held to 
look like. Nor does it explain how knowledge relates to ‘understanding and insight’, 
or how the learner is to ‘translate those insights into meaningful courses of action’ 
(Pring 1989: 98).

In just these few moves it is abundantly clear learning is not as simple or as 
straightforward as many would presume. Evidently this has ramifications for 
understandings of teaching, and the nexus between teaching and learning. It should 
be obvious from our very cursory remarks, then, that we are dealing with highly 
complex phenomena, to which –​ of course –​ whole careers, let alone books, have 
been dedicated.

Memory, remembering, remembrance

From the outset it is worth restating with Barbara Misztal (2003) that ‘memory 
is social’ (11), and note with Barry Schwarz (2015) that ‘its major function, [is] to 
bring us into more direct contact with the past’ (9). That as a species we should 
want, need, and even depend upon a more intimate relationship with what has 
gone before is attributable to what memory makes possible; of which more will be 
said later. Just what these projected possibilities are is a matter inseparable from the 
subject of memory –​ that is the ‘who’ is engaging in memory, or what Paul Ricoeur 
(2004) calls ‘the egological question’ (3). Nonetheless, regardless of whether memory 
is approached on the plain of the personal or the collective, it remains always and 
forever ‘socially constructed and socially reproduced’ (Leccardi 2015: 111).

Our focus in this volume is on the collective, though not without an acute 
awareness of the need to consider matters relating to reception at the individual level. 
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Indeed, the exploration of ‘the transmission, diffusion, and, ultimately, the meaning’ of 
memory (Confino 1997: 1395) is very much of interest for all contributors, with some 
(Bernard-​Donals; Joel et al.; Carrier; Winiewski et al.; Foster) providing invaluable 
empirical insights. In each of these cases and others (Karlsson; Donnelly; Schellenberg; 
Fallace), the importance of the social dimensions of memory is shown to reside in the 
influence culture wields upon the ‘horizons of memory’ (Assmann 2016: 11) that are 
operative within and can be constructed through educational encounters.

The culturally situated nature of memory is therefore of crucial significance; as 
is a recognition of memory as at once an expression of and a tributary to its cultural 
milieu. This synergy matters for multiple reasons, not least because it underlines 
how ‘collective or cultural memory is not a simple, monolithic thing’ but rather ‘is 
negotiated, constructed, and contested’ (Stone 2006: 185). The means and terms 
by which this negotiation, construction, and contestation takes place –​ something 
which this volume is especially concerned with  –​ requires an appreciation that 
memory, in Ann Rigney’s pithy phrase, is ‘not a “thing” ’ (2015: 68); rather, as she 
puts it, ‘memory is best seen as a practice of remembrance’ –​ ‘never pre-​given but 
the always emerging outcome of acts of remembrance’, which renders remembering 
‘an observable cultural practice’.

Rigney’s remarks echo with others. Astrid Erll suggests ‘ “memory” (to give a 
preliminary definition) is an umbrella term for all those processes of a biological, 
medial, or social nature which relate past and present (and future) in sociocultural 
contexts’ (2011: 7). If this helps us gain a sense of the general scope of memory, 
Rigney’s and Erll’s pointers to the processual also force us to think more specific-
ally about the means by which memory materialises. Useful here is Ricoeur, who 
explains ‘the verb “to remember” stands in for the substantive “memory.” What the 
verb designates is the fact that memory is “exercised” ’ (2004: 56). As a concept and 
a term, then, memory cannot be separated from remembering and remembrance, 
for it is –​ in Michael Lambek’s (2006) formation –​ ‘at once representation and prac-
tice, making and doing… poiesis and phronesis’ (213).

A raft of questions naturally flows from this. Amongst them is whether 
remembering and remembrance ineludibly mean the same thing in any given con-
text. To take each in turn, Erll (2011:  8) suggests ‘across the disciplines there is 
a general agreement that “remembering” is a process of which “memories” are 
the result’. Recalling the sociocultural dimensions of memory means we can view 
remembering as an active modality that requires agents; or, as James V. Wertsch 
(2002: 13) puts it:

R‌emembering is a form of mediated action, which entails the involvement 
of active agents and cultural tools. It is not something done by an isolated 
agent, but it is also not something that is somehow carried out solely by a 
cultural tool. Both must be involved in an irreducible tension. This has several 
implications, perhaps the most important being that because cultural tools 
reflect particular sociocultural settings, mediated remembering is also inher-
ently situated in a sociocultural context.
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Wertsch’s notion of ‘mediated action’, developed as it is out of L. S. Vygotsky’s 
insights into ‘mediated memory’ (1978: 38–​51), opens up our thinking about the 
processes involved in remembering. It demands we identify not just the person(s) 
participating in an act of remembering, but how this is being carried out, on 
what terms, with which resources, and for what purpose(s). In this way we are 
taken towards thinking about the means and intent of remembering and –​ by 
extension –​ to appreciating how it ‘help[s]‌ to create new narratives and displace 
or marginalize others’, and works to ‘continuously change the grounds on which 
common futures are imagined’ by ‘opening up fresh perspectives on the past’ 
(De Cesari & Rigney 2014: 10). In the process, it becomes possible to acquire a 
better sense of memory’s relationship with temporality –​ a relationship sharply 
contrasting with historical time (Misztal 2003: 108), and one inseparable from 
how ‘collective memories’ function within social groups (Leccardi 2015: 110).

What, then, of remembrance? In one register of course the term operates as no 
more than a noun for remembering, but this is not always the case, especially in 
the context of the public sphere of the modern nation-​state. Noting ‘remembrance 
emerges at the crossroads of experience and expectation’, Bo Stråth (2008) observes 
how ‘public remembrance is both a matter of practice and a matter of politics and sub-
stance’ as it seeks to provide ‘new experiences’ with a necessary ‘new interpretation of 
the past’. Moreover, says Stråth, these ‘practices of remembrance manifest themselves 
in [various] public acts … in which group specific experiences, interpretations, and 
expectations are negotiated’ (629). It is useful here to recall Marita Sturken’s assertion 
(2002: 357) that ‘the forms remembrance takes indicate the status of memory within 
a given culture’. This astute remark prods us to determine the extent to which certain 
public activities are, or are not, framed as works of, in, and for memory.

Performative acts of ritual like memorial days or commemorations, or 
concretisations of memory like monuments or memorials, are unambiguous in their 
concern for, and preoccupation with, remembrance. Meanwhile, the history of the 
nation-​state shows cultural institutions like museums or galleries, or social structures 
like education systems, all have the capacity to make potentially telling contributions 
to public remembrance but may do so in far less explicit ways or, in some instances, 
even seek to disavow this purpose. These multiple and multifarious ‘forms’ of remem-
brance are therefore best understood as cultural tools which can contrast with and 
complement one another in the process of mediated remembering.

The above remarks are very broad brush, and have brought us –​ unavoidably –​ 
into contact with a slew of other critical concepts, including mediation, commem-
oration, and memorialisation. If space does not allow us to discuss these in detail 
here, it suffices to say that –​ as with memory, remembering, and remembrance –​ 
these terms are more complicated and variant than is often presumed.

Education through remembrance (or, remembering to educate)

With a working conceptual framework in place, let us return to the claims made 
by Wiesel which opened this chapter. I am not concerned at this stage with the 
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validity or otherwise of Wiesel’s assertions, so much as thinking more prosaically 
about what such a formulation entails.

If we begin with the notion of ‘education occurs through remembrance’ we 
can say the object in this arrangement is not memory, but ‘education’. This may be 
to state the obvious, but within this configuration it is not immediately clear what 
is understood to constitute ‘education’. An intimation lies in the status accorded 
to memory and the power duly invested in it. Significantly, in this arrangement 
memory is ‘propositional’, undergirded by an ‘epistemic theory of memory’ 
whereby ‘to remember something is to know it’ (Bernecker 2007: 137). This truth 
claim becomes self-​serving and self-​perpetuating, for it provides justification for 
remembrance which seemingly needs no real elucidation.

To see how this plays out in practice, we can look at the remarks of Ambassador 
Mihnea Constantinescu, the Romanian former Chair of the International 
Holocaust Remembrance Alliance (IHRA), on Holocaust Remembrance Day 
2017. Addressing the Organization for Security  and Cooperation in Central 
Europe’s (OSCE) Permanent Council, Constantinescu (2017) argued:

It need not be explained that remembrance can accomplish many things. 
It educates the young. It allows us to draw lessons for the future. It aids our 
efforts to prevent such tragedies occurring again.

(Constantinescu 2017)

Though the context of Mihnea’s words cannot be ignored, they equally articulate 
norms which circulate widely in international Holocaust politics. Quite beyond 
merely preventing erasure, remembering is invested by Mihnea with transformative 
capabilities. Rachel Baum (1996) explains how this articulates a conviction that 
‘memory supposedly changes us, makes us more vigilant against future abuses, for 
people who remember are more likely to fight against injustice’. Subsequently, Baum 
suggests, remembering becomes politically and emotively invested, for ‘according to 
this logic, the person who remembers is fundamentally different, ethically different, 
from the person who forgets’ (47, emphasis in original). Thus, we see with Baum 
that the proposition of education occurring through remembrance necessarily casts 
the process of remembering as avowedly didactical: in effect, we are remembering 
to educate, and doing so on account of an appeal to moral and ethical imperatives.

This has various issues. For instance, it paints memory as ‘a tool of truth’, with 
the inference there is ‘a direct correspondence between the experience and how 
it is remembered’ (Hodgkin & Radstone 2003: 2). Remembrance, as we know, is 
not merely representational, but also ‘necessarily involves selective, partial or other-
wise biased forms of forgetting’ (Assmann & Shortt 2012: 5). Additionally, there 
is the propensity of remembering to domesticate the past by stabilising it, sim-
plifying it, and interjecting it with ‘contemporary significance’ in the interests of 
accessibility (Judt 2008: 5; Terdiman 1993: 8). Finally, there is the question of what 
memory or memories. Following Avishai Margalit, as much as we may now speak 
of a transnational ‘common memory’ of the Holocaust, this does not translate into a  
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‘shared memory’ which ‘integrates and calibrates the different perspectives of those 
who remember’ (Margalit 2002: 51; also van der Knaap 2006: 165). Therefore, using 
memory to educate has the unavoidable consequence of creating distorted, paro-
chial understandings of the past.

Remembering the Holocaust in order to educate people about it duly rests on 
somewhat questionable understandings of what memory is and what remembering 
entails. But it also demands a distinct conception of teaching and learning. Since 
memory is held to be instructive and its meaning pre-​determined, out of necessity 
education becomes a process of transmission stripped clean of any interaction or 
agency on the part of the learner. To be clear, this is not to say that ‘learning’ doesn’t 
take place –​ it can and it does, but the type of learning that occurs is not what would 
be called developmental.

Illustrative of this is the adherence of many education-​remembrance projects 
to ‘Holocaust lessons’. The history of this phenomenon has most recently been 
charted by Michael Marrus (2016) and has become a frequent point of discussion 
in secondary literature (e.g. Bartov 1996; Gregory 2000; Holroyd 1995; Langer 
1995; Novick 2000; Pearce 2014; Roth 2001; Short & Read 2004). The battle 
lines of this debate do not need rehearsal; instead, we can limit ourselves to saying 
the premise of Holocaust lessons –​ that they are absorbed and assented to –​ sees 
learning reduced to a pre-​determined state, thus limiting the need or opportunity 
for individual thought and meaning-​making. Education, in such a setting, becomes 
one-​dimensional, and little more than an exercise in behavioural instruction.

Remembrance through education (or, educating to remember)

Turning to the idea of remembrance occurring through education, it is noteworthy 
how much Holocaust education taking place around the world is predicated –​ at 
least in part  –​ as being the best defence against a natural oblivion of memory. 
Consider for example these claims of the Director-​General of UNESCO, Irina 
Bokova (2014: 5), who has stated:

Holocaust education is a responsibility  –​ to face the reality of crimes 
perpetrated, to commemorate the victims and to sustain a meaningful dia-
logue between history and memory. Many people risked everything to leave 
a trace of what happened to themselves, their families and their communi-
ties, so that their story would not be forgotten. We have an obligation to the 
victims and their legacy, as well as to the survivors who speak for them, to 
ensure that their stories are heard and will be studied for generations to come.

So framed, Holocaust education is not about education per se, but remem-
brance: we are educating to remember, with the aim in the first and the last to 
ensure the pledge to ‘Never Forget’ is perpetually fulfilled. As an objective, it has 
immense ethical and emotional force. In part, this comes from the cultural belief, 
long-​standing in Western societies, ‘that learning is a matter of building up skills or 
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knowledge … and that forgetting is a matter of losing some of what was built up’. 
Accordingly, it is understood that ‘learning is a good thing and forgetting is a bad 
thing’ (Bjork 2011: 1).

This notion is given added poignancy by the murder and horror at the heart of the 
Holocaust and the passing of survivors. With those realities in mind, the commitment 
to ‘Never Forget’ expresses what David Rieff (2016: 83) describes as the resolve

To keep faith with two moral imperatives:  honouring and remembering 
those who died and, by reminding as many people as possible of the murder 
of European Jewry, helping individuals and societies alike become more 
resistant to such evils, and perhaps even to prevent them from recurring in 
the present or the future.

The pursuit of memory as an educational aim is neither straightforward nor value-​
free. Indeed, the reverse is true, if –​ as is the case with Bokova –​ commemoration 
is an expressed objective. Commemoration as ritual practice works to ‘sanctify’ 
the past (Schwarz 2015:  12), has ‘a consumerist dimension’ (West 2017:  9), and 
reproduces a morally saturated ‘commemorative narrative’ (Zerubavel 2011: 237). 
In turn, the co-​opting of teaching and learning for commemorative purposes 
expresses a particular conception of what education is; one where the development 
of independent thought or encouragement of critical inquiry is impossible.

A similar degree of unease comes with the prospect of educational endeavours 
satisfying an obligation to victims and survivors. Ultimately, any assertion that 
learning about the Holocaust is or should be obligatory remains at root a matter of 
conjecture. That is not to decry or dismiss the motives and sentiments underpin-
ning this claim, so much as highlight its inherent subjectivity. Furthermore, Margalit 
(2002: 7) shows how multiple questions flow from such declarations; we are forced 
to consider for instance ‘the nature of this obligation’, who is obliged, why, and to 
what ends.

Enzo Traverso (2016) has written of how ‘today, the “duty of memory” has 
become a rhetorical discourse, rather conformist, and used as a ritual formula’ (119). 
Applied to the educational context, this carries clear consequences for teaching 
and learning. How far the Holocaust has brought about changes in the ‘duties of 
memory in the contemporary world’ (Baer & Sznaider 2017:  134) is undoubt-
edly worthy of consideration  –​ especially by younger generations. But how far 
people can reflect on the broader societal implications of the unconcealed dictum 
contained in the ethics of ‘Never again’ is a moot point if learning is understood as 
commemorative and obligatory.

Towards pedagogic memory-​work

It would seem at this juncture as though we have arrived at something of an impasse. 
In itself, the suggestion education occurs through remembrance and remembrance 
through education is not altogether incorrect. In each calibration we have seen the 
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principle holds. However, we have also observed that in both configurations the 
processes involved are far more complex and multifaceted than they are made to 
appear in Wiesel’s aphorism. If the minimalism of the equation is misleading, then 
the outcomes and consequences of each framing are potentially problematic. And, 
of course, the question remains whether it is actually efficacious for education to 
work towards remembrance and vice versa.

In light of these complications, it is worth considering an alternative approach to 
understanding the nexus between education and remembrance. As I have motioned 
already, it appears that a root cause of many of the issues we have encountered 
is a common failure to fully understand the contribution educational activities 
can make to remembering and remembrance. Not only is there a lack of clarity 
around what education is or might be, there is also an inadequate grasp of the nuts 
and bolts of teaching and learning, and how these could be positively harnessed 
for what has been termed ‘productive remembering’ (Huyssen 2003: 27; Mitchell 
et al. 2011: 2). Furthermore, even within the field of Holocaust education, there 
is often scant attention given over to pedagogy; pedagogy, that is, understood with 
Robin Alexander (2008) as ‘the performance of teaching together with the the-
ories, beliefs, policies and controversies that inform and shape it’ (3). Given our 
earlier remarks on the relation of teaching and learning, this necessitates we adopt 
a more holistic conception of pedagogy; one predicated on ‘critical’ grounds, where 
pedagogy functions as ‘a cultural politics and a form of social-​memory’ (Giroux 
1997: 124–​125).

What I mean to suggest, then, is the need for something of a cultural turn –​ 
one which recognises Holocaust education as a culturally situated endeavour, and 
positions the education–​remembrance relationship securely within a pedagogical 
frame. Such a casting would see a greater ‘understanding of learning processes and 
the factors which affect them’ (Ireson et al. 2010: 210), a better appreciation of the 
influence of popular and mainstream culture (Giroux & Simon 2005: 159), and –​ 
crucially –​ allow ‘the learner to develop the skills and the knowledge to deliberate 
(as part of a collaborative critical dialogue) their critical awareness and choices’ 
(Waring & Evans 2015: xi).

To begin moving in these directions requires an understanding of education as 
empowerment (Pring 1989: 98), with premium placed on ‘good thinking’ (Lipman 
2003: 2) and the development of ‘the ability to exercise judgement and to engage in 
intelligent discussion about ideas and worldly events’ (Fairfield 2009: 5). From here 
it becomes possible for engagements in memory, remembering, and remembrance 
to become exercises in learning the forms and functions of cultural memory; par-
ticularly if these processes are understood as memory-​work in the vein of Annette 
Kuhn (2002)  –​ that being the ‘active practice of remembering which takes an 
inquiring attitude towards the past and the activity of its (re)construction through 
memory’ (157).

Educating for pedagogic memory-​work requires more than just a learnt toolbox 
of skills or mental dispositions. These are essential, but superfluous without know-
ledge. To make this statement is not to ignore the complexities and multifaceted 
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nature of historical knowledge, or efface how the Holocaust has impacted its 
terms and conditions (Weissman 2004:  92). Rather, it is to follow Jörn Rüsen’s 
argument that:

T‌he cognitive procedures of historical knowledge are well able to develop 
a basic critical view regarding the central meanings of the past inscribed in 
remembrance and collective memory. Memory’s prae-​historical constitutive 
attribution of meaning to the past has to prove itself, as it were, on the testing 
ground of the operations of historical consciousness, where it is often signifi-
cantly emended as a result of memory’s workings and those operations.

(2005: 173)

It would be wrong to presume this represents a privileging of history over memory 
of the kind seen in earlier generations of memory studies scholarship. As Misztal 
(2003: 107) among others has shown, ‘the interdependence between history and 
memory has been enhanced by the cultural turn’, and only underlined the need 
to ‘avoid a rigid bifurcation between the two’ (Winter 2010: 12). Subsequently, to 
quote Timothy Snyder (2002), ‘we must distinguish history from memory, while 
establishing the nature of their mutual independence. Neither can be studied apart 
from the other, and yet without separate conceptions the study of neither can 
proceed’ (39).

Historical knowledge, in one sense, is a prerequisite for pedagogic memory-​
work, for it provides a barometer against which the frailties and fragilities of 
memory can identified. At the same time, since historical knowledge is itself com-
plex, selective, and at times incomplete, pedagogic memory-​work carries the cap-
acity to augment and enrich what is ‘known’ and ‘understood’ about the past. Put 
differently, for pedagogic memory-​work to function, history and memory are 
required in equal measure. This demands an acceptance of memory’s distinctive-
ness, and recognition that as ‘a special kind of knowledge about the past’ (Misztal 
2003:  107–​108) memory is fundamentally different from disciplinary history. In 
making this acknowledgement the subjective dimensions and dynamics of memory 
become a virtue, enabling it to serve as ‘a useful corrective to history’s claims to 
objectivity’ (Hodgkin & Radstone 2003: 9). Finally, if it is made transparent that 
‘memory involves the impact of the events of the past and their meaning in the pre-
sent’ (Stier 2003: 2, emphasis in original), then a pedagogic focus on remembering 
could potentially be educative as a means of enhancing critical consciousness of 
contemporary culture and society.

Structure and overview

I will leave it to others to assess the strengths and limitations of these forma-
tive suggestions, but in light of the challenges I  outlined in the Preface to this 
volume, it seems our prevailing orthodoxies and established approaches must –​ at 
the very least –​ be subject to review. To do so requires two elements: input from a 
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variety of different disciplinary and professional perspectives, and a more nuanced 
understanding of how Holocaust education and Holocaust memory already inter-
face together with accompanying issues.

The contributors to this book are a cadre of experts, drawn from a range of 
backgrounds. They include:  academics and researchers; museum workers and 
educators; and directors of major institutions alongside senior staff at historical 
sites. All contributors have extensive experience in their respective fields; most 
are recognised internationally as leading figures, and many are current or former 
members of national bodies and/​or delegations to international organisations. 
Accordingly, each chapter speaks with the authority that comes from specialists 
with experiential and scholarly insight.

The chapters contained in Remembering the Holocaust are grouped into two 
parts. In Part I, seven essays collectively explore a range of topical issues, practical 
approaches, and physical spaces of memory. These discussions are complemented 
and advanced by the seven essays contained in Part II, which provide deeper ana-
lysis by focusing on national case studies. In toto, the fourteen chapters that follow 
this introduction provide the reader with perspectives from eight different coun-
tries across five different continents. This speaks to the geographical scale and scope 
of education–​remembrance activity. It also helps to highlight matters of common 
interest and concern, and advances our understanding of how specific issues relate 
to particular contexts.

The first two chapters of Part I, by Klas-​Göran Karlsson and myself, address 
long-​standing topics that show no signs of losing their intensity. In his chapter, 
Karlsson focuses on historical learning vis-​à-​vis the Holocaust; a process he makes 
clear is more than mere knowledge acquisition. For Karlsson, historical learning 
cannot be understood apart from historical culture; this requires we look at socio-
cultural constellations, and the different ways historical learning is perceived, under-
stood and practised. In presenting a typology for achieving this, Karlsson suggests 
we move beyond anodyne notions of ‘Holocaust lessons’ to recognise ‘one can learn 
about history, learn from history, learn history, or learn history in history’.

My own chapter, meanwhile, focuses on the ways in which Holocaust education 
has and has not been related to, and understood as, the phenomenon of genocide. 
Taking developments in Great Britain as an example, I suggest a systemic tendency 
to see the Holocaust as a paradigm has been counter-​productive for a broader pur-
suit of genocide education. As much as this may reflect the nebulous condition of 
genocide education as a field of study and practice, I  also argue disconnect and 
dysfunctionality are the product of memory politics. With the Holocaust detached 
from its phenomenological context, and genocide reduced to the Holocaust exem-
plar, the result I  suggest is impoverished and unsatisfactory levels of historical 
knowledge and understanding.

Following these essays are two chapters which, whilst diametrically opposed in 
terms of their subjects of study, speak to one another in intriguing ways. Carson 
Phillips’ chapter on Väterliteratur offers a fascinating take on how these ‘tormented 
familial narratives’ authored by descendants of perpetrators can be used with 
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students to develop appreciation of ‘the complexities of memory as well as the leg-
acies of the Holocaust’. Tackling a genre which will no doubt be unfamiliar to most, 
Phillips presents a close reading of three exemplar texts which he peppers with 
reflections drawn from his own experiences of teaching. In the process, Phillips 
shows that through Väterliteratur ‘students can truly come to understand how history 
is not only made, but how it continues to reverberate’.

As a counterpoint to Phillips’ contribution, Wolf Kaiser takes on the vexed issues 
raised by the passing of the survivor generation. While Kaiser recognises this means 
‘extraordinary opportunities … will soon come to an end’, he suggests this need not 
mean the voices of survivors cannot still be present in educational settings. Through 
sympathetic but rigorous study, Kaiser surveys a range of different resources and 
approaches currently available, and points towards others which are presently in 
development. Importantly, Kaiser underlines that the learning potential of these 
materials can only be realised in the hands of pedagogues with clarity of aim and 
rationale.

The final cluster of chapters in Part I offer analysis and insight of how educa-
tion and remembrance intersect in three sites of memory. Examining such spaces 
has been a mainstay of memory studies for over thirty years, but the question of 
how they work as educational arenas or for educational purposes has rarely been 
of concern in the literature. Michael Bernard-​Donals’ chapter takes as its subject 
the United States Holocaust Memorial Museum (USHMM). For Bernard-​Donals, 
from inception the USHMM has been marked by conflict between its dual aims 
of education and remembrance, evolving into an institutional concern with trying 
to shape what visitors would go away remembering and having learnt. Employing 
Michel de Certeau’s concept of ‘delinquent’ memory and utilising the empir-
ical evidence from USHMM documentation and comments left by thousands 
of visitors, Bernard-​Donals illustrates ‘the tension between the didactic and the 
memorial aims’ and how this has played out on the ground. Importantly, Bernard-​
Donals demonstrates how the inherent instability of memory means that despite 
the best efforts of the museum, the memories and meanings visitors leave with lie 
outside and beyond the institution’s control.

In her discussion of Holocaust memory and the United Kingdom’s Imperial War 
Museums, Rachel Donnelly provides an alternative perspective on how education 
and remembrance interact and are handled in a museum setting. Specifically, Donnelly 
details how the museum’s learning programme for schoolchildren supplements the 
educational experience of students visiting The Holocaust Exhibition in London. 
Notably, Donnelly emphasises the IWM’s concern for historical learning over 
purely emotional engagement, though –​ like Bernard-​Donals –​ she illustrates how 
ultimately the visitor experience cannot be policed or pre-​determined. This reflex-
ivity, together with insights provided by recent historical and educational research, 
is shown by Donnelly to be a driving force in revisions to the IWM’s treatment of 
the Holocaust.

The triptych of chapters on memory spaces concludes with Martin Schellenberg’s 
wide-​ranging discussion of educational approaches at German memorial sites like 
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Sachsenhausen, Buchenwald, House of the Wannsee Conference, and Ravensbrück. 
Schellenberg, like Bernard-​Donals and Donnelly, discusses the experiences of 
visitors to various historical sites but offers intriguing insights into how visitor 
expectations contrast with the aims and attitudes of educators at these locations. At 
its core, Schellenberg’s chapter calls for ‘an educational practice of commemoration 
which lies somewhere between a mere focus on the victims … and on learning for 
the present day’: a powerful and persuasive notion, and one which has resonance 
far beyond site visitations.

In the opening chapter of Part II, Peter Carrier provides an absorbing exam-
ination of the ways young Germans organise and narrate their understandings of 
the Holocaust. Carrier shows that the defining feature of this process is, what he 
calls, ‘Hitleration’:  that being the use of Hitler as a ‘literary’ and ‘epistemic aid’. 
For Carrier, this practice is to be understood as a ‘form of remembrance’ whereby 
the Holocaust is subsumed into ‘semantic patters’. The employment of Hitler as a 
metonym for the Holocaust is, of course, not limited to the young or to Germany, 
but Carrier’s research provides rich empirical evidence for how this finds cognitive 
form. In this, Carrier’s chapter raises various questions about what is being taught 
and how, but also how learning is understood, and the nature of historical know-
ledge and historical consciousness.

A number of these themes find echoes in the chapter following Carrier, authored 
by Mikołaj Winiewski, Marta Beneda, Jolanta Ambrosewicz-​Jacobs, and Marta 
Witkowska. Winiewski et al. are primarily concerned with how the development 
of Holocaust memory and education in Poland has functioned in relation to dom-
inant social, cultural, and political identity narratives. Significantly, Winiewski and 
his colleagues suggest that although Poland has adopted transnational mnemonic 
strategies and pedagogical templates in Holocaust education and remembrance, 
how far these ‘have had an actual influence’ in terms of teaching, learning, and ‘the 
attitudes of young Poles towards Holocaust victims’ is an ‘unanswered question’. 
What is apparent from available empirical studies, they argue, is that young people 
encounter selective readings of Polish involvement in the Holocaust which tend 
to emphasise Polish victimhood and have potentially pernicious consequences for 
attitudes towards ‘the other’.

Following the Polish case study, Richelle Budd Caplan and Shulamit Imber offer 
a historical overview of the evolution of Holocaust education and remembrance in 
Israel. Budd Caplan and Imber focus in particular on the role played by survivors 
in these endeavours, and in so doing underline some peculiar and somewhat unex-
pected aspects of this history. They argue, for instance, that a ‘culture of commem-
oration preceded educational directives’ and show that despite the repeated efforts 
of survivors, it was some decades before curriculum development began to occur. 
Alongside these insights, Budd Caplan and Imber’s chapter touches on a number of 
other issues central to this book; including, for example, the influence of survivors 
in the emergence of a discourse that combined education and remembrance.

As Budd Caplan and Imber’s contribution illustrates, contemporary trends and 
trajectories in Holocaust education and remembrance cannot be comprehended 
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without due appreciation of their historical context and antecedents. This point 
is reinforced in Thomas D. Fallace’s chapter, which focuses exclusively on what 
he sees as the pre-​history of organised Holocaust education and remembrance in 
the United States. Through a clever and informative handling of statements by 
public intellectuals and educators, Fallace shows ‘the persecution of the Jews by the 
Nazis’ was addressed through ‘indirect and direct ways during and after the Second 
World War’. Importantly, however, Fallace demonstrates that how this occurred 
was inescapably bound up with broader responses to and silences around issues of 
colour racism and racial discrimination.

The conjoining of the Holocaust and approaches to race relations underscores 
the sociocultural dimensions of teaching and learning; something which, in 
light of current events in America, acquires an especially pointed edge. It is 
also a theme taken up by Tali Nates in her chapter on Holocaust education 
and remembrance in post-​Apartheid South Africa. Writing as the founder of 
the Johannesburg Holocaust and Genocide Centre of Education and Memory, 
Nates offers a unique perspective on the emergence of education and remem-
brance in South Africa since the early 1990s. Nates shows this development was 
tied to wider, post-​Apartheid political agendas, with the belief being that, by 
first encountering and engaging with the genocide of the Jews, South Africans 
could more comfortably move ‘to make connections to current issues, including 
human rights abuses in South Africa and throughout the African continent’. 
Nates also reveals a similar line of thought informed her decision for the 
Johannesburg centre to jointly focus on the Holocaust and genocide; in par-
ticular, the Rwandan example.

As Fallace and Nates respectively show, concerns for and preoccupations with 
the perceived ‘relevance’ of the Holocaust are not new and have an added salience 
in countries spatially and experientially detached from the loci of the Holocaust. In 
their contribution, Tony Joel, Donna-​Lee Frieze, and Mathew Turner recount how 
these particular challenges have been met in the context of teaching and learning 
at Deakin University in Melbourne, Australia. Noting how the ‘tyranny of dis-
tance’ in no way saps enthusiasm for learning about the Holocaust among Deakin 
students, Joel et al. recount the use of online learning technologies and research-​
driven bridging exercises’ which, cumulatively, help to counter distantiation and at 
the same time inspire independent enquiry. Joel and his colleagues also emphasise 
the role performed by the Jewish Holocaust Centre in Melbourne in their cur-
riculum design. As they explain, this serves the function of bringing students into 
contact with survivors and, in the process, deepening memory by ‘enmeshing their 
learning experience into their everyday life’.

The attitude of young people towards learning about the Holocaust is also a 
topic of concern in the book’s final chapter, authored by Stuart Foster. As one of 
the lead authors of the world’s largest empirical research into English students’ 
knowledge and understanding of the Holocaust, Foster takes as his departure 
point the various positive findings from this investigation –​ including the desire 
of young people to know more about the Holocaust, and their overwhelmingly 
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positive responses to encounters with survivors. However, Foster shows that 
beyond these ‘good news’ stories lies far more troubling evidence of knowledge 
gaps, misunderstandings, and misconceptions. These findings are all the more start-
ling on account of how deeply institutionalised Holocaust education and remem-
brance is in England. Yet, in some ways, Foster suggests this may equally help to 
explain the condition of young people’s knowledge and understanding. As Foster 
explains, in the eagerness to commemorate and memorialise, and the keenness to 
‘use’ the Holocaust for multiple ends, the potential for ‘mis-​memory’, in the words 
of Tony Judt, only increases.

Conclusion

In 1985, against the backdrop of the Historikerstreit and Bitburg affair in Germany 
and a broader waxing of Holocaust consciousness in Western culture more gener-
ally, the literary theorist and former Kinder transportee Geoffrey Hartman reflected 
on the condition of public memory of the Holocaust. For Hartman, it was entirely 
possible –​ inevitable, even –​ that ‘education and ritual’ might ‘in less than one more 
generation … carry the entire burden of sustaining the collective memory’ of the 
Holocaust (1996: 62).

More than thirty years on from those predictions, we remain fortunate some 
eloquent Holocaust survivors still dwell amongst us. Their dwindling number and 
growing age rightly cause increasing concern about the prospect of a post-​survivor 
world, and are used to legitimise projects meant to forestall an erosion of memory 
that, it is presumed, will inevitably come with their passing. In these ways, the 
future envisaged by Hartman has indeed come to pass. Yet one might go further 
and suggest we may have even gone beyond what Hartman originally foresaw. For 
today we not only see educational and remembrance activity continuing at a fre-
netic, almost relentless pace, but increasingly witness projects which consciously 
and purposely look to enfold education and memory into one another. Whether 
this is a positive development, how far it helps or hinders the creation of nuanced 
Holocaust cultures, and what consequences come in its wake, are pressing points 
for urgent discussion.
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